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So, despite apparent similarities in schools, their operational and functional effectiveness 
ultimately is based on their educational relations. He posits: it is of greater importance to 
understand the underlying features of relationships that make schools look and perform 
differently, and their similarities are less interesting. And he takes this notion of educational 
relations and projects it as a major feature in the characterization of the whole society. How 
schools, teachers, parents, Ministries, and students interact is fundamental to understanding 
schooling, and even the society. The question going forward in this collection is what is the 
status of educational relations in Georgia.

Nino Lomidze then examines the relationships of students and teachers with the curriculum 
and texts of the Georgian education program, and places this examination in the context of 
various arguments for and against Georgian classic literature as required in the curriculum. 
The hopes are pinned on constructivism in current Georgian thinking about education quality 
– in literature this means using the classics as the “ore” for new thinking and broadening 
thought and possibilities. There is a presumed need also to understand modern literature 
but to place it in the context of the classics. The teacher is thus conveying the societal 
meanings and understandings through the historic development of literature and the modern 
rendition of newer writings, and the student is experiencing this connection, bonding both 
to the old and new cultural values and depictions. The relationship is intended to expand 
cognitive skills, and thus attend to the “managing” of the complexity of learning through 
curriculum and teaching reform. Lomidze argues for balance. The classics introduce eternal 
topics, historic/national/religious values, epochs, and cultural features of past society and 
are intellectually challenging for mental development. But, the modern texts also impart 
important information and values, and may provide greater interest in current contexts, and 
are less challenging to foster greater engagement and sustained literary awareness. Even 
full texts are not necessary to engage the qualities of literature. As pointed out by Maya 
Menabde (2017) in “Extensive Texts in School” cited by Lomidze:

	 Maintaining the interest of adults is a very difficult task, and it becomes much more 
difficult when a teacher is forced to focus their attention for a long time on one work, 
no matter how interesting and useful it is. Children love dynamics, constant changes 
and news, new themes, new characters and new faces.

The adopted Literary Law in Georgia, according to Lomidze, is to use literature to transfer 
traditional knowledge and values to preserve them, and she worries this turns literature 
into a “museum.” She favors the construction of knowledge rather than the accumulation 

to examine “educational relations” in current and projected education practices and 
innovations in Georgian education. Educational relations are fundamental to effective 
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Very few national education programs would compare well with the IB on many                
dimensions even if they had similar aspirations for the education of their youth. Participating 
students in IB are self-selected to undertake the rigor and have the financial backing as well, 
and many educators would counter that the IB is not a flexible education model that can 
deal with the diverse talent, economic, and personality factors found in national systems. 
Many ideas from IB are attempted in regular schools, e.g., questioning techniques to elicit 
conceptual knowledge with real world situations and enhance the range of knowledge 
accordingly. This is not particularly the style of Soviet-based approaches and is not well 
practiced in Georgian schools. 

Ratiani’s comparison is between a kind of ideal education for highly motivated students 
and a largely deficient education system searching for ways to reform. The point may be 
that when things are as ineffective and insufficient as they have been implied in Georgian 
education, the deficiencies provide an opportunity to undertake major reforms that more 
closely match the practices of IB. This combines well with Nino Lomidze’s commentary 
on the New School Model that aspires to be a radical modification but comes up empty 
on implementation. And Ratiani agrees that nothing is happening in needed ways and 
blames that on poor management and leadership at all levels. They both believe the 
NSM is poorly conceptualized, under-funded, and questionably implemented at all. 
Ratiani presents the possibilities. So, in true IB fashion, how can this better model or any 
better model be realized in the actual context of Georgian education:

	 Now you know why I keep saying the core of the problem in our education lies in the 
Soviet Union. It was the USSR that killed the initiative, that feared we would, at some 
point, defy the established route, the conventional ideology. And so it feared us and 
mistrusted us, calling any attempt to speak up and think contrary an act of rudeness. 
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own agency and identity once again, and overcome the constraints of centralization, deal with 
the fragmentation of sectors and institutions, coordinate and integrate decoupled resources for 
better utilization and promote lifelong learning opportunities, and deal with poor communication. 
Despite the difficulties, Tavberidze believes the concept of “learning city” is worth consideration 



14 15GEORGIAN AMERICAN UNIVERSITYGEORGIAN AMERICAN UNIVERSITY

GIGI TEVZADZE



16 17GEORGIAN AMERICAN UNIVERSITYGEORGIAN AMERICAN UNIVERSITY

of experience: with money you buy the result of someone else’s experience that you do 
not have. Consequently, money accumulates experience and ultimately defines power as 
the accumulation of experience.

From an evolutionary perspective, growing in the diversity of desires gives birth to 
economic relationships, and knowledge of this diversity comes to us through formal and 
informal education systems.

The story of how we began to buy what we could not learn to make begins with an 
exchange - members of the community exchange with each other whatever each of them 
knows better. For example, in some predatory mammal communities, those who have 
learned to hunt better, exchange the result of hunting for the results of upbringing of an 
offspring with those members of community who have learned upbringing better. We can 
describe this process as an exchange of resources, but the learning and teaching factor 
takes us far out from the notion of simple resource exchange.

Consequently, any society based on experience consists of educational relations. It 
depends on the complexity of the society whether economic relations would be built on 
educational relations.

This is how the difference between complex and simple societies is revealed: where 
experience is exchanged, there is a more complex society than where it is not.                     
However, the difference between humans and other predators is that in the human world, 
during the exchange, due to the complexity of human society, those areas of making 
things of desire are multiplying where high level of specialization is needed in order to 
be successful. Because of that coplexity, in the exchange the symbolic mediator - the 
money - is included. Money abstracts the exchange, whether it is based on the real value 
of the monetary unit or on the consensus of the society: Money determines the value that 
becomes the basis of any exchange and thus eliminates the impossibility of educational 
relations.

The exchange begins where there is a demand for a specific education product, when 
existing universal training can no longer provide everything that everyone needs. Economic 
relations become the language in which human society is translated. Consequently, this 
language provides us with information how to act in order to have access to any product 
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Begin to study what kind of the education system of a country is and you will get a picture 
of the whole country, starting with families and ending with economic and political ties.

To illustrate how you can move from the study of educational relationships to the 
arrangement of society as a whole, the following passage gives a schematic description 
of the path:

If educational relations are decentralized, i.e. individual citizens have a great opportunity 
to plan and implement their own and their children’s educational relations, it is expected 
that the governance of these places is as independent as possible from the political centre 
and economic activity depends on local decisions and initiatives: Otherwise there can 
be no free and independent implementation of the educational relations: if the theatre, 
the forest, the land, the buildings that surround the school and the home, the school itself 
are not owned by locals, how is it possible to plan and implement their educational 
activities independently? How, if any step should be agreed upon by a distant political 
government? On the other hand, if economic activity is strictly regulated, how should one 
plan one’s educational activities as independent and free?

Therefore, any freedom is impossible if the educational relations are not based on the 
principles of freedom. And economic freedom is impossible if the educational relations 
are not based on freedom.
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In general, the preference for classic texts when compiling a mandatory list and the list 
being “overloaded” by both experienced classics of the time has both proponents and 
opponents. I will discuss arguments of both parties. The review is based on personal 
observation and on a survey conducted on a social network. Opinions of the colleagues 
(without identification and accurate citation) are quoted. The question asked during the 
survey is as follows:

Why should classical / old texts be taught / not taught at the basic level?

Arguments - why should they be taught?

1.	 This is a highly artistic prose. The gallery of classic characters is immortal. In classical 
/ ancient texts, eternal topics are discussed outside the time frame;

2.	 These texts have an invariable historical, national and religious value. Our ancestors 
bring true faith to us. The didactic goal is also irreplaceable;

3.	 Pupils are introduced to other epochs, historical, social, cultural data of the past, 
which differs from their epoch;

4.	 Lexically, linguistically, the language of texts created in previous centuries is different 
in terms of grammatical norms. Pupils observe language changes. They work with the 
help of a teacher to understand the text.

5.	 Knowledge of classic texts and characters is important to understand modern 
discourse. The knowledge acquired from the books read is one of the necessary 
factors to understand, process and comprehend information. Literary allusions are an 
important part of discourse. Working on classical texts is an intellectual challenge. 
Accordingly – it is a useful work for the mind.

6.	 Teachers have developed plans over years, have compiled teaching materials, have 
developed criteria for effective teaching and achievement outcomes.

7.	 What is taught must be taught. The first Georgian literary monument “Martyrdom of 
Shushanik”, “Martyrdom of Abo” - the first work, which for the first time sounded the 
alarm bell of the threat of national degeneration and reflected the lives of worthy 
fathers who endured unbearable treatment, and hence, protected, strengthened and 
brought true faith to the present day.

Arguments - why shouldn’t they be taught?

1. 	 There are contemporary texts written by contemporary authors that echo important, 
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There are several factors to consider when searching for answers, which I will 
outline below:

1.	 When discussing Literary Law, the focus is usually on composition and listing. No 
less important is the discussion of how, what methods do pupils use to process texts, 
how do teachers plan the process. Without studying these two aspects, the problem 
cannot be solved and the proposed ways or approaches will be biased. 

	 For example, those for whom it is important to have a specific author, a specific work, 
in the list of mandatory works of curricula, should definitely be interested in how 
this text is taught in school, in the classroom. What tasks do pupils complete? What 
results do they achieve? What fundamental ideas remain in their long-term memory? 
To what extent is the process directed to the accumulatioin of procedural and/or 
conditional knowledge? 

	 In this regard, the study conducted in 2016 within the framework of the secondary 
school subject’s basic and intermediate level teacher Master’s Program at Ilia State 
University is interesting, which included a focus group of pupils (Ilona Akobia, 
Mariam Dvali, Lia Narimanidze, practice of teaching hagiographic texts in the 10th 
Grade, 2016). The discussed issue was the pupils’ moods and attitudes after studying 
the hagiographic texts - how diverse, from a methodological point of view, are the 
literature lessons? What makes them easy and what is especially difficult when 
studying these texts?

	 Conclusions and recommendations developed as a result of the study are interesting 
and should be considered, because along with many other studies, they show that 
their attitude towards the study material directly affects the motivation of the pupil and 
the quality of the acquired knowledge.

In the report published in the online newspaper http://mastsavlebeli.ge/                                  
we read:

	 According to the pupils, they spend a lot of time explaining words and paraphrasing 
the content, but they forget their meanings very quickly. “What is the use of knowing “

meanings of these words (i.e. archaisms)? I still do not remember any of them today,”  
said one of them. Pupils find it difficult to perceive problems that are foreign to 
their modern era. Another point stands out here, even in the modern era, cases of 
persecution of people for religious reasons are not alien, but it seems that in the 
process of education, parallels of this type are not drawn.

	 When asked after what time they were able to paraphrase the text independently, we 
were told that a certain part of the text was given to them as homework and they did 
this task, although they added that today (focus group was held in April) they no longer 
remember words learned. The lesson process is mainly devoted to paraphrasing the 
text. The pupil notes: “ If we had some free time, we started talking about what and 
how…”.

	 When asked what was interesting to them (for the 21st century pupil) in these texts, they 
said -”If we don’t go a little beyond the text, it’s not interesting that someone is a hero 
just because he was tortured”5.

2.	 Debates and discussions should take place between decision-makers and direct 
performers of the process - both teachers and pupils should be involved in the 
process. It’s interesting, how intensive is the communication in the team of the Ministry, 
which works on programs and lists  mandatory works, with teachers, and how much 
the experience of teachers is taken into comsideration. In parallel with the survey on 
the social network, many teachers expressed a desire to engage in discussion and 
share experiences gained in the process of teaching certain texts (in particular, Akaki 
Tsereteli’s “Bashi-Achuki” was discussed).

3. 	 Reflection on the material covered by teachers is important for change and 
development. Teachers should be able to boldly and openly discuss the existence of 
this or that text in the list of mandatory works. No one knows better than them how, 
as a result of what efforts and by what methods, the set goals will be achieved or not 
achieved. 

Let’s go back to the list of mandatory works developed for basic and intermediate                   
levels.

5   Online newspaper http://mastsavlebeli.ge/
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It should be noted that the new third generation national curriculum, which is valid for 2017-
2023, involves planning the learning process according to constructivist approaches. This 
means (at least, declared in such way) that the pupil instead of “accumulating knowledge” 
in different subjects, will learn how to use previous knowledge to create something new, 
he/she will learn to construct the acquired knowledge, to apply it to practical activities. Prior 
knowledge, in this case, is not a “dead” concept or memorable fact (which will soon be 
forgotten), but an important “ore” to be used to create something new. In terms of teaching 
literature there are indeed many beneficial changes envisaged by the reform. However, 
in this case it is important to what extent it will be possible to implement concepts written 
on a paper in the classroom. Will textbooks, mandatory curriculum materials, and other 
resources enable a teacher to conduct the process qualitatively? It has been repeatedly 
stated that the new school model gives a teacher more freedom, but the question is – will 
freedom in the context of the existing mandatory curriculum and textbooks (in which the 
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The determinants of politics, while planning reforms, often concentrate around the 
following questions: what is technically feasible?  What is politically profitable? What 
is progressive? The questions that will be emphasized within the frame of change focus 
depend on several factors, including the logical paradigm where the discussion is taking 
place. In the case of the New School Model, it is possible to recognize all three focus 
questions, the materialization of which makes the ministry of education implement the 
following policies:

1.	 It repeats the Methods Fetish politics, i.e, focuses on a question - what is technically 
feasible?

2.	 It repeats the Fake Carnival politics, i.e. focuses on a question - what is politically 
profitable?

3.	 It repeats the politics of Progressiveness , therefore focuses on a question - what do 
international organizations want?

The Methods Fetish: What is technically feasible?

	 A complex assignment is a central word for an educational reform”
	 Post from the New School Model Facebook Page, May 2020

One of the co-authors of the reform, in her article, published in `School Governance`, 
critically evaluates the mistakes made by the education system and points to 
decontextualized and unified instruments that neglect the importance of specific contexts. 
The author’s critique mainly focuses on an assumption that previous reforms were not 
oriented toward a person and the reformers did not fully realize the importance of this 
idea (Jakeli, 2020).

The author develops the second important discussion regarding the necessity of a 
paradigm shift of education by quoting a French sociologist, Edgar Morin. He describes 
how the Western Cartesian paradigm established the ‘Simplification Paradigm’ in a 
person’s consciousness. ‘The Simplification Paradigm’ is presented as a fragmented 
thinking, which disclaims the importance and multi-dimensionality of the context. The 
author assumes that the mechanistic vision derived from the simplification paradigm laid 
grounds for educational reforms. In response to this, according to Morin, it was necessary 
to replace the ‘simplification paradigm’ with the ‘complexity paradigm’.

	 The new school model is the very paradigm reform - it is based on visions and theories 
that arose from the ‘complexity paradigm’ and precisely by this it represents the 
turning point for our education system, which has to incorporate qualitative changes 
into classrooms’ (Jakeli, 2020, page 30).

It is not clearly evident in the article, although the name of the ‘complex assignment’ might 
also be related to the ‘complexity paradigm. In this case both the finding and the vision 
are interesting, however, it is arguable how correctly the complexity idea was interpreted 
in the New School Model and in its central word- complex assignment. The complex 
assignment is only a type of assignment, in which the quality of student involvement is 
increased. It can be either individual or in-group. It involves the components of research, 
creation, discussion and presentation. Complex assignments are written in matrix forms, 
which in the end create the school curriculum.

The curriculum of the New School Model is a combination of ‘methods fetishes’. Methods 
fetish can be characterized by all reforms, initiatives and visions, that seek solutions of 
structural problems in specific teaching methods and are less interested in the social, 
cultural and economic dimensions of education. In reality, every teaching method is 
solely a reflection of existing discourses and if we claim that school is one of the leading 
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from the monopoly of the Teacher’s House, which imposes regimes of truth regarding 
teaching theories and methods. It would be more fair to distribute this function through 
different agencies of curriculum development and to hand over this choice to teachers. 

If we look at this picture from a wider perspective, we can notice the trace of political 
will in the creation of the fake carnival. The reforms and policy documents do not solely 
have one author and one source of imposed agendas. One of the leading voices in this 
process belongs to politicians. It is not new that the general education system represents a 
seductive election group for the central government. Thus, the answer to a question - what 
is politically profitable? - is certainly not a decentralized curriculum.

The issue of the political will drag us even further. It is necessary to look at public 
governance forms. School and curriculum decentralization is linked to the issue of 
municipal decentralization. In this direction, the country’s vision is confusing. On one 
hand, within the EU association treaty, we have an obligation to increase the quality of 
municipal autonomy, on the other hand, the government still offers us the fake carnival. 
The article does not aim to discuss this document in detail, however, public discussions 
revolving around this document can be summarized as – ‘centralization in the name 
of decentralization’ - with a very benign fiscal decentralization component. Even if it 
weren’t so, and if the document in fact took into account the practical implementation of 
decentralization, it leads us to the following paradox: on one hand, the state announces 
the strategy of municipal decentralization, or at least, is willing to do so, and on the 
other hand, the ministry of education implements the centralized reform. These visions are 
in contradiction and are not in harmony with one another. One of the reasons for this 
might be the unequal distribution of state power in the process of defining the education 
policy. The parliament is less involved in defining the process of education policy-making. 





38 39GEORGIAN AMERICAN UNIVERSITYGEORGIAN AMERICAN UNIVERSITY

BIBLIOGRAPHY:

Bakhtin, M. M. (1981). The dialogic imagination: translated by C. Emerson and M. 
Minneapolis: University of Minnesota Press. 

Bartolome, L. (1994). Beyond the methods fetish: Toward a humanizing pedagogy. 



40 41GEORGIAN AMERICAN UNIVERSITYGEORGIAN AMERICAN UNIVERSITY

of responsibility for what our present being was. We were also the ones taking care of 
the future generation, and not only in terms of their health and life either – among other 
things, we had to think about their education, too. In fact, had we only thought about their 
physical survival, it would have been the most irresponsible deed on our part, for which 
their generation would no doubt have hurled most painful reproaches at us. So, you see 
– we had an unimaginable number of concerns and burdens to carry and think about.

When we had children, ours was a relatively larger family. My husband and I, as well 
as my children, Lizzie and Sandro first lived with my parents and my grandma and later 
moved to my husband’s parents’ place. Again, what matters in this sentence is not the 
fact that post- and just Soviet Georgia experienced an acute housing shortage and the 
newly wed could only dream of starting a new life on their own. What is essential here is 
that this very complication, as a cloud with a silver lining, meant that parents who had to 
be out earning their daily bread did not have to fret about their kids left unsupervised at 
home before they reached the kindergarten age. Paradoxically, any one job I had at the 
time only served to cover Lizzie’s kindergarten fee. Every time I got a pay rise, the child 
care fee would rise too. Indeed, until Lizzie went to school, never did I manage to save 
anything as I never earned more than was required to pay for one of the kids’ preschool 
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The question that is pending is what is going on in the Georgian sector aka Georgian 
curriculum that would drive me to see the fault in the process so clearly? You ask any 
teacher and they will readily tell that your students must be given an opportunity to speak 
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about how well the applicant was able to justify his ideas. Even when they are altogether 
unable to prove their point, it is not an issue at all. Failure to prove the original proposition 
does not necessarily mean the proposition was no good. What matters is for us to try 
our best to prove it, to admit the fact, because this is exactly what is appreciated. The 
student must realize that such a frustration of effort is not a lost battle, but a road to a new 
order of thought. One more problem my students’ writings often demonstrate is unclarity 
of thoughts. This is when I have to ask questions to specify what they meant. When they 
have answered those, I normally say: Are you going to accompany your essay to the 
examiner? What is the reader supposed to do if you are not beside them? How are they 
supposed to know what you wanted to say? Why should they spend time racking their 
brains about what on earth you meant? Why don’t you just write down what you have 
just told me and that will be it. Finally, it is also a challenge that not infrequently, students 
fail to take into account the audience of their composition. In other words, who is going 
to read the work? The examiner? And what does the examiner know about the student? 
Nothing. The examiner is not aware that the writer is bright, that the writer spent twelve 
years working hard at school. The only window the examiner has to look into the writer is 
the composition. This is how the examiner forms an opinion. And having someone form a 
good opinion of you is not an easy thing to do. Thus, in order to make an impression, the 
student must also take care of the style.

Anyway, when I realized that by teaching the theory of knowledge, I was helping other 
kids more than my own children, who had induced me to start a teacher’s career in the first 
place, I offered them to change their school for mine. Lizzie refused to leave the American 
Academy and I gave up provided she would at least read the books in my curriculum of 
the subject. As for Sandro, I got him into the IB Middle Years Programme. This is how I, 
a teacher of the Diploma Programme, started to feel my way through the Middle Years 
subject guides and specifics of the curriculum. Truly, a mother’s love is omnipotent!

IB MIDDLE YEARS PROGRAMME AND PERSONAL PROJECT

The IB Middle Years Programme starts from the sixth grade and enables learners to get 
their Middle Years diploma in two years. I had had a notion of how the programme 
works before Sandro took it up: the programme concludes in a personal project, which I 
had been coordinating for some time. It would not be me if I failed to see faults here too. 
Jokes aside, before I actually proceed to describe them as seen through the eyes of the 

personal projects’ coordinator, let me diverge a bit. I had been hearing Middle Years 
teachers complain about how flawed their programme was, because they had no regular 
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if the parent is happy, the administration is happy too and if the administration is 
happy, then so is the teacher;

4.	 A fish begins to stink from the head – meaning no change is possible when an 
organization is headed by people who are unable to realize the good changes 
bring about. I will forego the fourth phrase, but let me stop to explain the first three 
in detail.

When I first heard I would need five years to become a good teacher I was at a loss. 
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INTERNATIONAL BACCALAUREATE DIPLOMA PROGRAMME AND OUR 
LITERATURE CLASS

During my final year with the European School, I also took up teaching literature as part of 
the Diploma Programme and I can proudly state each of my lessons were free, bold, lively 
and thoughtful. This is why no student of mine had been as happy with any other subject 
and neither have been so excited about teaching any as we all were during that year. I 
was doing the job that fascinated me and taught what I had been researching. I was not 
bound by any curriculum and all the texts I selected for my students had been included in 
the two-year curriculum by me alone. The only boundary I had to observe was that I was 
supposed to teach thirteen texts of various genres, various epochs and written in different 
countries. In the first term the students had to write a 1500-word essay, in the second term 
they had to prepare an oral presentation, and use the texts learned in the second year in 
their test paper. I also trained my students in text analysis – mainly using Georgian poems 
– because the test consists of two parts and students are also required to do analysis of 
an unfamiliar text alongside the familiar works they have covered.

Those who are used to the standard curriculum may be confused – how are the test papers 
graded if the examiner does not know the texts a teacher includes in the curriculum. There 
are a lot of literature teachers and each of them has a different curriculum. No examiner 
is obliged to be infinitely educated and have read everything. But this is not the right way 
of looking at things.

I could never imagine that IB, whose properly chosen approaches continuously proved 
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only a helper’s one, and only if they asked for help. All I wish is for the managers of our 
national education to also put their confidence in our universities, schools and the latter in 
professors and teachers; for professors and teachers to trust their students and parents – 
their children! We have spent years in the vicious cycle and keep failing again and again 
to improve the system. What if we actually tried trusting this time?

Why have I written this letter that is entirely based on my personal experience? Well, 
I honestly thought it would be another attempt to make people think about the existing 
problem once again. And if they have not identified the threats embedded in the Soviet 
system of education, if they do not view the system this way, I could perhaps shed some 
light on the issue at hand by sharing my own version of metamorphosis, by answering the 
questions they may have.

Now you know why I keep saying the core of the problem in our education lies in the 
Soviet Union. It was the USSR that killed the initiative, that feared we would, at some point, 
defy the established route, the conventional ideology. And so it feared us and mistrusted 
us, calling any attempt to speak up and think contrary an act of rudeness. Not all people 
who have emerged from the system are able to see they are victims. They get on their 
lives along the well-trodden track, taking the younger generation with them, making them 
victims of the victims of the Soviet system. What is truly tragic is that metarmophosis is 
resisted by the teacher as well – the teacher cannot see a need for one and thinks anyone 
who insists transofmation is essential is an enemy. My observation of metamorphosis is 
not entirely appealing to the majority of parents either – they are still interested in their 
grades, not the skills to be acquired by their offspring to use in any situation. Habit is a 
great deadener! While lack of trust is sad, rejecting trust in one’s volition is beyond any 
definition of misery.

My experience shows that the flaw with our system of education is not associated with one 
level or field. The problem is a wrong management at various levels, accompanied by the 
Soviet background of students’ parents. It is them that must live up to a higher standard 
and ask for more credibility. But in order for a mother or father to do so, they must realize 
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Among the new models of education, the learning city seems to be the most relevant 
and pragmatic for Georgia, because it does not require the country to be developed, 
high-tech or rich in resources (Longworth, 2006). At this point, there are more than 1,000 
learning cities around the world (Sodiq et al., 2019, p. 977). The learning city models 
have been already adopted by other post-soviet countries, such as Armenia, Ukraine, 
Russia, Latvia, Lithuania and Belarus. Unfortunately, the Georgian education system has 
lagged behind and cities still follow the centralized model where the role of municipalities 
in the education sector is minimal: planning and implementing education policies remain 
to be a prerogative of the central government (CONFINTEA, 2008; Dooley, 2014; 
Gorgodze, 2016; Santeladze, 2012). 

Thus, Georgia needs to investigate opportunities for adapting innovative and decentralized 
models of education. On this note, the following study is an attempt to look into the 
potentials of establishing the learning city in Telavi, Georgia. 

LEARNING CITY AND ITS FOUNDATIONS 

Before we move forward to the research question, I briefly discuss the concept of the 
learning city. A broad definition of the learning city would be a city that tries effectively 
to mobilize all available recourses to strengthen formal, non-formal and informal learning 
processes in the area. UNESCO suggests a more accurate definition of it: 

[A] city that effectively mobilizes its resources in every sector to promote inclusive learning 
from basic to higher education; revitalizes learning in families and communities; facilitates 
learning for and in the workplace; extends the use of modern learning technologies; 
enhances quality and excellence in learning; and fosters a culture of learning throughout 
life. In doing so, it will enhance individual empowerment, social cohesion, economic and 
cultural prosperity, and sustainable development (2015a, p. 19). 

There are many verbs in the definition that explicitly indicate that the learning city is an 
action and praxis. Thus, the city needs to generate its own agency to build a learning city 
(Longworth, 2006, p. 23). However, ‘a city’ - as any other social aggregates - does not 
exist as such: cities are not mugs or cats that can be pointed at by the index finger—but 
‘a city’ is a network in formation, translation and becoming (2005, p. 34). The city is just 

a performative composition of different actors and networks and in this regard, the city is 
a relationship itself (Amin, 2007; Facer & Buchczyk, 2019). Thus, in order for the city to 
have an agency to act, its stakeholders should collaborate and its municipalities should 
be interconnected for the sake of building a learning city. 

Now we should define in detail what needs to be done: we have to answer who, what, 
when and how to act in order to make a learning process more productive and inclusive. 
In the learning city discourse, there are no universal, ready-made recipes for establishing 
a learning city, because cities act out of their own needs, resources and experience. The 
learning city is an international model and is related to global networks, although it is still 
‘cooked’ with local ingredients: each city tries to take its own needs and resources into 
consideration in order to create a unique composition of the learning networks. Despite the 
differences, scholars still identify the basic properties of the learning city, which will guide us 
on the way to building a learning city: we can divide these guidelines into 6 steps. 

1.	 Planning: city leaders and key stakeholders establish a coordination mechanism. 
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geographical and for virtual spaces. This is why it is important for learning cities 
to work on technological development as well. Again, defining target groups and 
specific projects should be based on the needs assessment and other empirical data. 
The learning city should celebrate learning. Therefore, it needs to organize festivals, 
exhibitions and learning events. Celebration is important for making the learning 
process pleasant and public. At this stage, the city develops the identity of the learning 
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It might be true that the quality of education is low, and in many cases, the infrastructure 
is outdated, but all these institutions are still functional: people work there, something is 
happening, people are learning, but this process is still associated with the metaphors               
of ‘death’. 

During the interviews, several constraints were identified which do not let the town to 
breathe, to learn, to live, to develop. There are multilayer challenges in political, economic, 
social and cultural life. These constraints can be summarized in the following key themes: 

1.	 Centralization: rights to the city 
2.	 Lack of cooperation: agency of the city 
3.	
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2.	 Lack of cooperation: agency of the city 

The lack of cooperation between the stakeholders creates additional constraints on 
the  way to building the learning city. The governmental, non-governmental and private 
sectors do not have an intersectoral coordination mechanism to discuss education-related 
issues and to plan their policies. The participants expressed worries that joint actions 
and initiatives were difficult and they often felt isolated. “We live in our bubbles: we 
do not know what others are doing and there is not even a goodwill to know”, said the 
representative of the local NGO. 

Nevertheless, some preconditions of fruitful collaboration are in place. The participants 
said that the problems were related to joint planning and collaboration - organizations 
were not proactive. However, if someone needs help to implement a project, most 
organizations are happy to help. For instance, it is common for many organizations to 
let others use their conference rooms, projectors, other equipment, and tables and chairs 
for free. In the case of need, they are ready to help other organizations to disseminate 
leaflets, brochures and other information through their organizations. 

This kind of cooperation is taken for granted as it is considered to be natural and a part 
of the local ‘Telavian culture’. However, it seems to be based on personal relationships, 
and not on the institutional practices of organizational partnerships. “Intelligent and kind 
people live here”, “This is a small town and everyone knows everyone else,” – they 
explained to me. 

It might be a good starting point to build up an efficient coordination mechanism for 
strong, sustainable and formal organizational collaboration. However, when we zoom 
from individual to institutional level, additional challenges still become visible. 

3. Lack of trust: workers vs eaters 

Sustainable cooperation needs trust between the stakeholders. However, as we have 
seen from the previous chapter, representatives of different organizations might trust each 
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4.	 Fragmented time/space: islands vs graveyards 

The main basis of a learning city is interconnected spaces, where the learning process 
should flow unceasingly – it should create learning networks and an ecosystem of 
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6.	 Lack of research: data collection and data utilization 

In the learning city, differences should not be interpreted as problems: contrary to that, 
they should try to reflect diversity. The learning city needs to create safe spaces for ethical 
and efficient dialogue between diverse   actors. In order to do so, the learning city should 
acknowledge that different groups have different needs, demands and desires, which 
require an in-depth examination and analysis. Therefore, in the learning city, stakeholders 
should conduct regular assessments and surveys to create evidence-based decision-
making practices and to implement inclusive projects. 

Nevertheless, it is apparent from my research that institutional mechanisms neither for data 
collection nor for data utilization are in place. The participants said that Telavi organizations 
did not conduct research; instead, decision-makers followed their own prejudices. 

Telavi Iakob Gogebashvili State University could be the main research institute, but it 
also does not have research projects (apart from individual initiatives from several 
professors). The university was the most criticized organization in the town and even the 
representatives of the university agreed on that point. The participants complained that 
one clan ran the university, there was nepotism, corruption, and stagnation: not only did 
the university not conduct research, but they also were not open to external initiatives. As 
a result, potential partners did not want to collaborate with the university. For instance, 
two participants mentioned that the university did not allow them to organize a public 
meeting on campus, because they were afraid to talk about feminism and gender issues. 
The interviewed professor explained to me that some of the influential professors got their 
PhDs without following the standards in the 1990s – at that time one could get a degree 
through corruption schemes. Thus, these professors do not have enough competence to 
be open to innovation, or they are afraid that if they speak up about ‘dangerous topics’ 
(like feminism), someone might remind them of their past. Consequently, the university is 
not involved in city life and it does not allow the city to be involved in university life either: 
“they prefer to be silent – they are afraid of everything”. 

Currently, NGOs fulfil the role of research organizations in the town and they are the 
ones who conduct needs assessments. NGOs also hired consultants and they created 
a guideline for local government for conducting needs assessment. However, most 
participants, including the representatives of the local government, admitted that the local 
government neither took the needs assessment conducted by NGOs into consideration, 

nor did they use the guidelines to conduct their own research. The representatives of 
the local government said that they could not afford these surveys, but other participants 
linked this issue again with low competence and low motivation from the local                  
government’s side. 

Also, only NGO organizations integrated Monitoring, Evaluation and Learning (MEL) 
systems in their work. Other organizations do not have MEL, and thus, they lose the 
chance to learn from their own experience – they cannot analyze the results of their 
work. The organizations responsible for intensifying learning processes in the town are 
not learning organizations themselves. In this regard, INGOs have some experience and 
they are ready to share it with others. Thus, in the case of intersectoral collaboration, other 
organizations will learn from INGOs. The learning city is exactly such a model where 
actors learn from each other. 

7.	 Media: Mass communication and miscommunication 

The problems aggregated over time need to be publicly discussed. Also, the learning city 
should ensure that citizens are informed about ongoing affairs and they should engage 
in discussions. Therefore, it is crucial to have strong local media outlets in the learning city. 
In this regard, Telavi does not meet this criterion: the town has a local TV station and 
several online media outlets. However, the participants mentioned that media were still 
very weak and their coverage area was very limited. Telavians mostly get information 
from the central stations and only a small portion of them – from local media. There are no 
municipality disaggregated media studies to double-check the number of actual users of 
the local media, but all the participants confirm this tendency. 

It seems that this problem is linked again with centralization: when the decision-making 
process is concentrated in Tbilisi, media cameras are also focused on the capital. On the 
local level, there are neither enough financial resources, nor motivation to create strong 
media organizations.
 
Consequently, Telavians also ‘live’ in Tbilisi because in terms of the information they also 
depend on the capital city. Their political, cultural and educational concerns are related 
to Tbilisi. This is a one-way cohabitation and an unethical form of relationship because 
the information flow comes from Tbilisi not as a dialogue between equals, but as the 
superior’s monologue. 
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The local media crisis is reflected not only in the lack of discussions about the local issues, 
but it also makes it difficult to disseminate information regarding ongoing projects, events 
and meetings in Telavi. The participants said that they tried to use all the available sources 
– social media, personal networks, leaflets, banners and media – but they still could not 
reach target groups. In this regard, citizens’ right to be informed about ongoing issues is 
violated and they cannot be engaged in the city-making process. This is another problem, 
which reminds us of the metaphor of the “dead city”. 

CONCLUSION 

Overall, Telavi faces many multiplayer and interdependent challenges in the education 
sector, which limit the possibility of sustainable development. However, these challenges 
should not be interpreted as an argument against the learning city. Quite the contrary: the 
learning city is a technological model of education, which generates agency of the city, 
strengthens and enables it to cope with these challenges. The goal of the city might be to 
overcome centralization, fragmentation, lack of research and miscommunication. This is 
the only way to mobilize all the available resources in Telavi in order to intensify formal, 
non-formal and informal learning processes. 

In the end, we should acknowledge that the scope of this research is limited to studying 
the linkages and collaborative practices between Telavi-based organizations. Therefore, 
it would be good if future research projects were more focused on the external linkages in 
order to study how Telavi collaborates with international partners outside the municipality. 

In addition, my research was only based on the in-depth interviews and the narratives of 
the participants. Hence, the study has its own methodological limitations. For triangulation 
purposes, it is recommended that future studies use other research methods as well. For 
instance, quantitative research methods would be useful to generalize the findings and 
to measure a scale of the discussed challenges. Also, non-human resources and the role 
of the material networks need to be further studied in order to find out what role they can 
play on the way of transforming Telavi from a ‘dead city’ into the learning city. 
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TSIRA BARBAKADZE
THE MODERN EDUCATION SYSTEM IN METAPHORS, 
I.E. FROM THE LINEAR EDUCATION SYSTEM TO THE 
INDIVIDUALIZATION OF EDUCATION

Keywords: #Education, #stereotypes, #slavery, #individual education #conceptual metaphor

EDUCATION - IN METAPHORS

	 If the society is arranged in such a way that it offers only one type of defined and 
established desires, and the fulfillment of other desires different from these desires 
is severely punished, sooner or later the whole society will be inclined to circulate 
only within the scopes of proposed desires and will not allow the invasion of other 
desires. This is done primarily through the education system,  which is transformed 
into a punitive-preventive apparatus: the education system provides children with the 
legal scale of desires on which they can move. ”

Gigi Tevzadze “The ten letters to readers about slavery and us”

It is no secret that there is a long-term crisis in the education system in Georgia. The 
education system in the digital world is far from the challenges of life: the school prepares 
for higher education, but for what and how the higher education system prepares young 
people -  becomes increasingly unclear; 

The manufacturing of consciousness with templates offered in education is still going on 
successfully till now. Conceptual stereotypes embedded in the collective unconscious 
continue to operate independently of us and are “cut out and sewn” at will.

Once our conscious life begins, the “fear” penetrates into us most intensely - it walks 
through the door of consciousness uninvited  and stays there forever. Education and culture 
nourish the seed of this fear every day, water it and strengthen it, so “fear has big eyes” 
and it begins to manage and control us. 

“
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The church instills - the fear of God, the school instills - the fear of error, the family instills - 
the fear of the future, politics - the fear of uncertainty and a thousand kinds of fear ... 

The plants of fear grow, multiply and bloom in us, they come to consciousness like weeds 
and do not go.

We frighten little ones with  “bogeyman”, “man with a sack”, “monster  man” who come 
and “take the children” - if they don’t eat on time, if they don’t sleep on time, if they don’t 
behave well ... 

The nest of fear is the modern school, and teachers are the instillers of fear, intimidators 
(mostly) ... “Behave yourself, otherwise I will tell your parent, learn, otherwise ...” A system 
based on violence and coercion is still onboard (including a physical violence: ear 
twisting, slapping the head, slapping in the face, etc.).

The system is focused on errors rather than on knowledge transfer. The main phrases of 
the school are: “Do not make a mistake”, “Write without mistakes”, “Correct mistakes” etc.

Fear of exams - is another phenomenon, so powerful and universal that the metaphor of “life 
is an exam” is based on the bitterness of school exams. After all, the Christian faith helps us 
to do this, to convince us that everything is a test - to enter heaven ... Nobody knows what 
paradise is, but they know that “it is a good place” that can be “bought” by “spiritual life”.

And, what is the result of such a system, is it its product? - Fear inoculated with 
collective consciousness, or the future guided and obedient citizen..

And the question is: where is the life and man in terms of this fear-driven automatism? 
Where is the joy and celebration of knowledge? Why is it expelled from the system?

Such education creates a culture based on suffering and both together condition our 
boring and limited reality in which everyone’s soul is embraced. 

The concept of “savior” and the reproduction of unfulfilled dreams

That the content of our textbooks is out of date and not just out of date is no longer news. 

Probably everyone remembers “Lake Bazaleti” written by Ilia Chavchavadze - at the 
bottom of Lake Bazaleti there is the cradle in which the savior grows:

			   “At the bottom of Lake Bazaleti
			   There is a cradle from gold;
			   And under water, around it
			   Unfamiliar garden is flourishing ”....

I once interviewed students (approximately 100 students), what impression did they get 
after studying these poem at school? Many answered that they were afraid of the Lake 
Bazaleti - they thought that someone really lived at its bottom. 

Do you know how many children are worried about the fate of the child lying at the 
bottom of the lake in the cradle? “This is a myth, a metaphor,” you will say, and you will 
be right, but come and explain to the child that this is not really the case. And the author 
wanted to say that… 

And yet, what did the author want to say? The nation should be constantly waiting for a 
savior to come, “whose name cannot be pronounced” and to which “every Georgian 
dreams of in silence day and night”, do we?… and before that, we should make a toast of 
“OSI” on a tableful. Do you know what “OSI” means? - Yes, yes… “Our Silent Intentions”… 
We love “Silent Intentions”, and God will forbid, we’re not going to fulfil them, are we? Do 
you remember that second toast? Cheers to “Our dreams!” This is also from the OSI cycle.

If all our dreams and intentions  are fulfilled, how many toasts will be lost on the tableful? Is 
it possible that all dreams come true? Should there be something intact and unattainable? 
Life will lose all meaning if all our dreams come true, will it?  

“If the present doesn’t favor us, the future is ours”. Ours, whose else? The past and 
sweet memories are ours also, and the future also … and, if the owners of these two times 
lose the present, it is not a big deal. The present is not even time… and this is how we live… 
having lost the present, and in the hope of the future… but, for our consolation, we can 
always remember that there is the golden cradle at the bottom of Lake Bazaleti and that 
one day a hero will appear, who will pull Savior out of cradle … And then our salvation 
will come!   
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The idea expressed in this poem may have been natural for the Iliad era, but how much 
does the Georgian consciousness need to strengthen this myth in modern times? In reality, 
school texts have more power than we can imagine. This is no longer a myth, it is a cursed 
program - of inaction and false expectations, so persistently implanted by the post-Soviet 
school.

Ilia Chavchavadze’s whole life and work was aimed at overcoming inaction, and what 
did we achieve? Remember Luarsab Tatkaridze and the metaphor of the mirror. “Look 
at yourself in the mirror,” Ilia told us directly, and what did we do? Untill today, we have 
been looking at the inactive, weak and “harmless” character, Luarsab with sympathy.

Maybe it’s time to create new myths? Or maybe with one computer game we can 
overcome this myth? For example, how the hero takes the savior out of Lake Bazaleti and 
how Iveria will shine. And both will be happy, the child who asks his father “let’s save the 
baby and get him out of the bottom of Lake Bazaleti, I feel so sorry for him”, and his father, 
who complains: “How can I explain to a child why is a baby lying at the bottom of Lake 
Bazaleti?”

Textbook, sample and “What did the author mean”?

Another stereotypical phrase of school life is: “Do not deviate from the topic”, “Do not 
miss the topic” ... as if everything is linear, and deviating from the topic –means a waste 
of time. You are  scared, you measure words so that the teacher does not think, when you 
are talking about this or that character, as if you “deviate from the topic” - which would 
not mean anything good.While “deviating from the topic” is very important for cognition, 
it means that you develop associative thinking and can look for analogies, for example, 
between a life and literature - it helps a person to gain new experiences and a broad 
view of the world and life, which will determine his right choice in the future. In a broad 
sense, it is a metaphor: to discover the interconnection between objects, events, and facts 
in life and literature. 

“Do not deviate from the topic” - this school stamp then applies to life and is replaced 
by another stereotype with the same content: “Do not deviate from the path”, “Do not 
go astray”.

The power of a Conceptual Metaphor is determined by its unconscious use. According 
to George Lakoff, the property of metaphors is that they do not disappear, but remain 
in human consciousness, and the logical consequences of their actions are revealed in 
the peculiarities of our perception of the world.21 

If a person neither deviates from the topic nor deviates from the path, how should a young 
person get to know life? That is why “deviation from the path” in our culture is still understood 
in a negative aspect and means: “cause-lost person”. But, how can understanding be so 
unambiguous? If you say that based on experience, then you have to explain which 
experience? We were just taught at school, so as that “we should not get distracted 
from the topic”? Often the so-called experience is based on fear and prejudice, the 
philosophy of “what you know, what will happen” but not in  reality. In order not to deviate 
from the path, you should first know where you are going and which way is going there, 
where you are going, and until you find and choose this path, before that “diversions” are 
a natural search process.
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“The root of learning is bitter, but it becomes sweet at the peak ...”

or: “Eat bitter first, sweet again, if you are looking for taste” ... and so on. No one 
knows when the “peak” of learning will be and probably it will never be .

This attitude towards knowledge is only a focus on results. Let’s say, after 20-30 years, 
you really achieve a certain result and enjoy this result for 2 days, but at the same time you 
lived in a routine for 3 decades ..., I do not know, there are probably still sado-masochists 
in modern education system who like the “victory” achieved through suffering, but we 
must admit that the new technological age has posed completely different challenges 
to the Georgian educational space and has necessitated mental (r)evolution, and this is 
unthinkable without a fundamental change in the education system.

The solution is the only one: we should not accumulate knowledge, but process it as soon 
as we receive it and then use it and turn it into action:

“If I do not act, the knowledge of wise philosophers will be of no use to me” - I can repeat 
this phrase of Rustaveli every time.

Yes, this is a fundamental change, a change of worldview, a change in the picture of the 
world, different parameters of vision. 

We need to move from knowledge accumulation to knowledge application, but who 
will create such an education system?

From linear education to the individualization of education - from slavery to freedom

“People are different. Consequently, their education and “enrollment” in higher schools 
should be done differently. This, too, is the cornerstone of modern, successful education 
theory and practice. However, we do not pay attention to it and even today in schools 
and universities, education takes place according to the outdated, “factory”, “conveyor” 
principles of the 19th century”. 

Gigi Tevzadze, why there is no need for Unified National Entrance Exams.23  

23   See the full article here: https://www.criticallog.org/blank-5/

We move, act, aspire to something very often, but we do not know where we are going. 
This can be said about a specific person, group of people, political parties, country and 
so on. After years of “movement” we may find that it was all a lie and just a rat race… that 
we were not going anywhere and that we were squeezing in one place, just like running 
on a simulated treadmill is the move towards nowhere; Of course, you get tired of this 
path, you increase or decrease the speed, but you anyway don’t move from one point.

Contemporary Georgia’s education system reminds me of running on a simulated 
treadmill. The modern school should realize that simply learning facts and events, and 
even acquiring certain skills - is nothing if you do not know where you are going.

If we approach the issue more philosophically, we can recognize that our internal (hence 
external) movement is in two main (and transitional) directions. We are moving towards 
either freedom or slavery (this applies equally to both the individual and the nation as a 
whole);

The next question is: what is freedom and what is slavery?24  

Explanations read in the dictionaries will not explain anything to you, at such a time, only 
your own reflection on these issues will help you to find the point of your movement on 
the graph - between freedom and slavery, or to identify our movement. Yes, it’s a lifelong 
thought, and it’s a thought to start at school and then keep an eye on your navigation in 
life.

On a physiological level, Freedom and Slavery and their understanding will explain many 
of our actions, and we may find that thinking that we are faithful and diligent, in fact, we 
were just “slaves”. “Slavery” in this case is a metaphor and, of course, does not mean 
what is meant traditionally. Frequently, we become slaves of our own free will, and our 
search should be reduced only to finding the answer to the question: why?

If the education system has not taught us to distinguish between freedom and slavery, others 
will not be able to do it! Consequently, the society that helps to identify and implement the 
wishes of the people moves in the direction of freedom and vice versa ... In your opinion, 
which of the streams are we in today?

24	 Gigi Tevzadze. “Ten letters to the reader on slavery and us”, “Ten letters to the reader on liberty and 
us”. https://www.criticallog.org/blank
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particularly, how to make those around them understand what they want. Teaching of self-
expression includes not only positive but also negative, prohibitive teaching: how not to 
express your desire and what punishment you will receive for improper expression of it .29

The second thing a mammal learns is to communicate with others30. Learning to communicate, 
again, is the unity of permissions and prohibitions: how one can communicate with others 
and how one cannot.

The third thing offspring learns after self-expression and communication is cooperation: 
how to hunt in a team, how to defend oneself in case of danger31.

The fourth and final stage of what a mammal learns is exchange: in the world of other 
like-us animals, not everyone can perform all the functions necessary for an individual 
and society: not everyone can hunt equally, protect society, care for the maintenance of 
order and raise offspring. For this purpose, the mammal learns how to exchange: how to 
exchange what it can do best for what this other can do best. Thus, the results of hunting, 
breeding of prey, protection of territory, maintenance of order exchanging with each 
other, and finally this exchange, contribute to the sustainability and prosperity of society32. 
For example, distribution of functions is of great importance in the community of wolves, 
as well  among great apes, elephants, and monkeys: these are social statuses for food 
masters, offspring raisers, external guards and rulers of order33.

We can assume that these four components are repeated in all beings with higher neural 
activity, in varying volumes: the less individuals are involved in society, the more the weight 
of each component shifts from exchange to self-expression; the larger and more complex 
society is, the greater weight moves to exchange; the smaller society is and the simpler 

29	 McGreevy, Paul; Boakes, Robert (2011). Carrots and Sticks: Principles of Animal Training. Darlington 
Press. pp. xi–23. ISBN 978-1-921364-15-0. Retrieved 9 September 2016.

30	 Keeley, Brian L. (2004). “Anthropomorphism, primatomorphism, mammalomorphism: understanding 
cross-species comparisons” York University. December 2008.

31	 Rubenstein, D. & Kealey, J. (2010) Cooperation, Conflict, and the Evolution of Complex Animal 
Societies. Nature Education Knowledge 3(10):78;  

32	 Noa Pinter-Wollman, et al. The dynamics of animal social networks: analytical, conceptual, and 
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33	 Бадридзе Ясон Константинович, “О волке: что, как и почему”, Изд. В. Секачев, 2019 г.

the tasks to be performed are to maintain stability, the less social importance is given to 
exchange and its teaching.

It is likely that these four components of educational communication are universal: the 
teaching of self-expression, communication, cooperation, and exchange take place 
(should take place) in all societies composed of individuals of higher nervous activity, 
obviously at different weights and extent.

2.	The idea of what should form the basis of human-arranged education systems:

In the modern world, it seems that it is universally known how the education system should 
not be arranged, especially the education system of our children: we know that it should 
not be loaded with necessary content, should not be oriented towards memorization, 
should not be based on authoritarianism by teachers and so on. 

We also know that the education system needs to be focused on developing the skills 
necessary for happiness and success. We know that the education system should serve 
the discovery and development of skills of the student, we know that it should help the 
student to understand everyday life and not to make harmful decisions for himself.

In view of all the above, today’s world is full of various recommendations on how to teach 
a modern child: from first grade teaching of any desired profession (Finnish education), to 
rigorous training in specific skills (Asian education systems).

However, if we transfer the teaching of four universal components (self-expression, 
communication, cooperation and exchange) into the content of the education system, it is 
likely that many existing problems will be overcome and also, many controversial issues 
will no longer be controversial: e.g. If you teach these four components, it is clear that the 
content of each component must be based on a particular student individuality and a 
particular society, no matter whether a child is studying at home, in a private school, in a 
self-governing institution or in any new form of educational relationship.

Consequently, if these four principles are a universal form of educational relationship, then 
it is also important what stage of education should each of them follow: their confusion 
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will probably not be fruitful, and in this case the sequence of components must be strictly 
adhered to. However, it is obvious too, in the case of each student, each stage will take 
a different amount of time.

Again, what does each of these four universal components include:

1.	Self-expression: what desires and abilities the student has;
2.	Communication: how to relate to others based on own desires and abilities;
3.	Cooperation: how to cooperate with others in the way of fulfilling one’s own desires;
4.	Exchange: How to exchange one’s own result of self-expression, communication 

and cooperation for a result that one’s own self-expression, communication and 
cooperation cannot achieve.

Almost all of today’s schools teach self-expression34, less - self-expression and 
communication, even less - self-expression, communication and cooperation, and, as 
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to identify those desires and how much it will cost you: with the aim of not having to pay 
too much or totally damaging, price. 

It seems that what the modern successful education system lacks and needs is the teaching 
of the technique of self-reflection that provides the teaching of not possibilities but of 
impossibilities: the teaching of the technique that provides the understanding of what is 
necessary and what is not, what is really desirable and what is not, that the exchange is 
inevitable and you should know, what you are exchanging for what and what the real 
price you will pay can be. 

I think that teaching self-reflection, which sets the price for the fulfillment of desires, will 
make a significant contribution to the teaching of achieving happiness, which, fortunately, 
is already the goal of education.
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